English SOL Enhanced Scope and Sequence for Grades K–5: WRITING Strand


WRITING Strategy ( Modeled Writing

Related Standard(s) of Learning
K.9, K.11, 1.11, 1.12, 2.11, 2.12
Overview of the strategy
The teacher demonstrates the act of writing by thinking aloud as text is composed in front of students. This allows students to hear the thinking that accompanies the writing process, such as choice of topic, how to begin the piece, and how to look for interesting vocabulary. Modeled writing also includes revising and editing what has been written.

Strategy procedure

1. Choose a text to compose. The text should serve a well-defined purpose and should be aimed at a particular audience, e.g., instructions for a student assignment or an invitation to a school open house for parents. Modeled writing may be used to introduce students to new writing skills and genres.

2. On an overhead projector, a board, or chart paper, compose a meaningful, coherent message for the chosen audience and purpose, showing students how to think aloud about actions and choices in writing. As you write, demonstrate

· the correct use of grammar, capitalization, punctuation, and print directionality

· spelling strategies

· the connection between spelling and phonics

· rereading as a process to help students remember what they are writing about.
3. Choose another audience and purpose, and ask students to compose another text, using the strategies you have modeled.
Source
· D. H. Graves, A Fresh Look at Writing (Portsmouth, N.H.: Heinemann, 1994).

WRITING Strategy ( Shared Writing

Related Standard(s) of Learning
K.9, K.11, 1.11, 1.12, 2.11, 2.12
Overview of the strategy
In this activity the teacher and students share the composing process. By writing in front of the students, the teacher reinforces concepts of print directionality, and print conventions. Shared writing is a negotiated process with choice of words and topics discussed and decided jointly by students and the teacher. By collaborating with the teacher, who acts as a scribe, the students are free to focus on the composing process without the additional task of transcribing. Shared writing can take many forms, such as: class rules and charts, poems, shared experiences, classroom observations, newsletters to parents, daily message, innovation of a previously read book, a group story, or a model of a new type of writing.

Strategy procedure
1. Introduce the lessons/topic by modeling how to begin writing. With the students, generate ideas for the writing and plan the text. Decisions should be made jointly between yourself and the students.

2. Record class ideas in a format that all can see.

3. Compose the text, using input from the students.  
4. As you compose, demonstrate the conventions of writing: capitalization, punctuation, spelling, and print directionality.

5. When you have finished drafting the text, have students read and reread the composition with you, editing for clarity, completeness, and correctness.

Source
· D. H. Graves, A Fresh Look at Writing (Portsmouth, N.H.: Heinemann, 1994).

WRITING Strategy ( Interactive Writing

Related Standard(s) of Learning
K.9, K.11, 1.11, 1.12
Overview of the strategy
The teacher and students interact to compose a text. The teacher shares with the students, at strategic points, the actual writing of letters and words. The teacher and students collaborate on the content of the text. They should work together to construct words through the analysis of sound, helping students increase their letter knowledge and gain familiarity with many sight words. Interactive writing encourages students to search, check, and confirm during the writing process.

Strategy procedure

1. Demonstrate how to begin writing. Ask students to provide ideas and help you plan the text. Decisions about content and organization should be made jointly between yourself and the students.

2. Record class ideas in a format that all can see.

3. Collaborating with the students, compose the text.  Have students participate in the writing at strategic points by asking individuals to write known letters, words, or phrases. Move students to independence by not doing for them what they can do for themselves.
4. As you compose, demonstrate the conventions of writing (capitalization, punctuation, spelling, and print directionality), and reinforce students’ phonemic awareness and application of phonetic principles. Make connections between unknown words and known words, such as student names or words that generalize a spelling pattern.

5. When you have finished drafting the text, have students read and reread the composition with you, editing for clarity, completeness, and correctness.

Source
· McCarrier, G. S. Pinnell, and I C. Fountas, Interactive Writing: How Language and Literacy Come Together: K-2 (Portsmouth, N.H.: Heinemann, 2000).

WRITING Strategy ( Guided Writing

Related Standard(s) of Learning
K.9, K.11, K.12, 1.11, 1.12, 2.11, 2.12
Overview of the strategy
The teacher works with individual students or a small group of students who have similar needs and offers assistance as the students write. This activity provides focused writing instruction to students to enable them to become independent writers.

Strategy procedure
1. Choose a writing assignment for a particular purpose and audience, and discuss it with the students. Explain that they will be writing individual texts but working in small groups, using a variety of resources, including the word wall, dictionaries, and thesauruses. Explain that they will read and respond to the writing of their groups and that you will be available to give guidance.

2. Divide students into small groups according to writing ability and needs. Ask them to begin composing.

3. Circulate around the room, prompting, coaching, and guiding students through the writing process.  Encourage students to use the available resources, and prompt them with open-ended questions. Encourage, accept, and expect approximations of spellings for new and unusual words. Expect conventional spelling of grade-appropriate words.

4. When students have finished composing, ask them to share what they have written with the other students in their groups.  Readers should respond, making suggestions for revision in areas such as organization, word choice, spelling, and punctuation.

5. When everyone has shared his or her writing, have students incorporate suggestions and corrections as necessary.
Source
· P.M. Cunningham and R.L. Allington, Classrooms That Work: They Can All Read and Write, 2nd ed. (Reading, MA: Addison Wesley Longman, 1999). 
WRITING Strategy ( Morning Message

Related Standard(s) of Learning
K.9, K.10, K.11, 1.11, 1.12, 2.10, 2.11, 2.12, 3.10, 3.11
Overview of the strategy
“The Morning Message” is a letter that the teacher writes and shares with the students on a daily basis. The message is cultivated from exciting classroom and current events, content area experiences, and a variety of literacy skills. The parts of a friendly letter are modeled for the students: the date, the greeting, the body of the letter, the closing, and the signature. For kindergarten and first grade students, the message is simple and has some predictable parts, such as “Today is _____.” Or “The weather today is ______.” For second and third grade students, the message need not have predictable language and can have a more detailed message. The message should be no more than three sentences long at the beginning of the year and no more than five sentences by the end of the year. “The Morning Message” should take only 10 or 15 minutes per day. As the year progresses, “The Morning Message” moves from a shared writing experience to an interactive writing experience as the students begin to take over writing some of the daily message to the class. The daily message is best written on chart paper and saved. The letters can then be compiled monthly as a “book” and placed in the classroom library. 

“The Morning Message” is a multi-leveled teaching tool. The teacher plans and writes the message about the events in the classroom and includes the literacy skills and vocabulary that are being taught. This daily strategy session is an opportunity for students to show what they know. In the primary classroom, the teacher reads the message to the class and asks several students to come forward to share and circle what they know. The students may share that they know a letter, a letter sound, a word, or a punctuation mark. In a second or third grade classroom, the students might share recognized vocabulary, spelling words, and punctuation, or they might contribute to writing the message. “The Morning Message” can also be used to teach editing and revising skills when the teacher makes “mistakes” in spelling and punctuation or leaves out words and details in the writing.

Strategy procedure
1. Plan the message and the literacy skills that will be reinforced or reviewed.

2. Write the message daily, and provide time to include it in the daily classroom routine. When writing, demonstrate literacy skills, including

· appropriate handwriting and spacing practices

· the editing process, using misspelled words or punctuation mistakes 

· tracking 

· phonetic spelling

· capitalization, punctuation, contractions, and simple abbreviations

· use of high-frequency words

· complete sentences

· use of pronouns 

· use of the parts of a friendly letter.

3. For kindergarten and first grade students, first read the message together, then independently. Have second and third grade students read it first independently, then together. As you read, model tracking the words in the message from left to right and top to bottom to reinforce the concept of word, an important pre-reading skill for the kindergarten/first grade student.

4. Have several students show what they notice in the message each day, and circle the things they know.

5. To extend the lesson, you may have students sign the message under the teacher’s signature, using appropriate handwriting. Reinforce the writing skills by encouraging students to write messages to the teacher or other members of the class. Provide a post office center in the classroom to “mail” the letters.

6. Compile the week’s messages into a book for the reading center.

7. As the students begin to hold the pen and contribute to the writing, move from Shared Writing experience to Interactive Writing.
Source
· R. Franzese, Reading and Writing in Kindergarten: A Practical Guide (New York: Scholastic Professional Books, 2002).
WRITING Strategy ( Parts of a Story from Start to Finish

Related Standard(s) of Learning
K.11, 1.12, 2.11
Overview of the strategy
The beginning writer will often use formulaic writing, such as “I love…” or “I like…” and call this a story. They are often unwilling to leave this type of writing behind as it is safe and predictable. The teacher must help the students understand that all stories have a beginning, middle, and an end so they can assist their students in expanding their sense of story. This strategy introduces the writer to more complex story language through real books and invites the writer to experiment with this language in his/her own writing. By using a graphic organizer, the writer will be able to organize the story parts of a favorite story, then use this organizer to expand his/her own writing.

Strategy procedure
1. Use books that are read aloud to discuss the parts of the story. Use this time to think aloud about what words are used to make this story move along.

2. Read to the students a story that has a distinct beginning, middle, and end. Draw three boxes on chart paper, and label them “Beginning,” “Middle,” and “End.” Have the students retell the story while focusing on what happened first, next, and last. Record their sentences in the appropriate boxes.


Beginning
Middle
End

3. Extend the strategy to show the sequence of the story, using appropriate story language, such as first, next, last, finally, second, or at last.

4. Ask students to write their own stories, using the graphic organizer and sequencing words. Have the students ask themselves, “Does my story have a beginning, a middle, and an end?” If it doesn’t, encourage the students to write a sentence that will fill in that part of the story.

Sources
· L. Calkins, The Art of Teaching Writing: New Edition (Portsmouth, New Hampshire: Heinemann, 1994).

· R. Fletcher and J. Poralupi, Craft Lessons: Teaching Writing K-8 (Portland, Maine: Stenhouse Publishers, 1998).

WRITING Strategy ( Posting the Writing Process

Related Standard(s) of Learning
K.11, 1.12, 2.11, 3.9, 3.10, 4.7, 5.8
Overview of the strategy
As students begin to write, it is important to explain to them that writing is a process used by all authors, even their favorite children’s book authors. Students, too, will use this process to share their thoughts through stories, letters, narratives, poems, and a variety of other writing genres. As the students learn the stages of writing – prewriting, drafting, revising, editing, and sharing with others, they can apply them to their own writing processes. Posting the stages of writing in a conspicuous place in your classroom will emphasize the value of this strategic process, and by learning the process, students may appreciate the purpose of writing and value their own writing and the writing of others.

Strategy procedure

1. Make a poster representing the steps of the writing process, and post it in a prominent place in the classroom. (For an example, see A Sample Writing Process, next page.)

2. Preview the writing process, and demonstrate each part, using brief, focused writing lessons.

3. Refer to and review each component of the writing process as needed until the students are comfortable with the process and know it.

4. Ask students to begin using the stages of the writing process in their own writing.

5. Support the students as writers by referring them back to the writing process poster. Ask pointed questions about their writing, referring often to the writing process. 
6. Talk the “talk of writers” with students, using terms such as topic, author, drafts, revising, thinking, brainstorming, picturing, describing, and audience. Using the terms helps students think, speak, and work like writers. They will come to think of themselves as authors if you treat them as such. 

Source
· L. Schaefer, Teaching Young Writers: Strategies that Work, Grades K-2 (New York: Scholastic, 2001).
WRITING Strategy ( Making a List

Related Standard(s) of Learning
K.9, K.11, 1.11, 1.12, 2.10, 2.11, 2.12
Overview of the strategy
On the first school day of each month, the class works together to create a list of words that might be used in writing for the month. The list is displayed in the classroom for the students’ use during writing. Words included may be thematic, holiday, seasonal, and/or content area words appropriate for the month. Putting them on display alleviates the much-asked question, “How do you spell ______?” It also helps students recognize words that will be used often throughout the month and provides many ideas for writing topics. 

Strategy procedure
1. Introduce the strategy by explaining that the class will work together to create a list of words that might be used in writing for the month. The list will be posted in the classroom, available for student use.  Words included may be thematic, holiday, seasonal, and/or content area words. Suggest that students may also want to include words that are often-used, but difficult to spell.  

2. Begin by modeling a Think-Aloud, recording two or three words that will be used in writing for that month.

3. Ask students to suggest words. Generate more words by discussing upcoming holidays, the season, or topics they will learn about during the month. Record the words the students suggest.

4. After the class has finalized its list, create a poster. You may want to use color markers that reflect the colors used during a particular season, e.g. green and red for December, or you may want to reinforce phonetic strategies by stretching out words, writing sounds or word chunks heard. When you have finished the poster, display it in the classroom.

5. During the semester, refer to the word list as you 

· make connections of unknown words to known words

· guide the student as he/she holds the pen to write known letters/sounds or chunks of words

· lead the class in reading and reviewing the list of words.

1. Remind students to refer to the list as they write. 

2. Repeat the procedure each month.
Source

· Developed by Jan Stilwell, M.Ed., Richmond City Public Schools.

WRITING Strategy ( Brainstorming Topics for Writing

Related Standard(s) of Learning
K.11, 1.12, 2.11, 3.9, 3.10, 4.7
Overview of the strategy

The teacher guides the students as they brainstorm topics for writing. The teacher records the topics and the students’ names on chart paper, and the list is kept on display in the classroom so that students can refer to it when they need help thinking of a writing topic. This strategy works well as an introduction to the writing process for any grade level. 

Strategy procedure
1. Think aloud two come up with two or three topics, such as “Pets,” “My Mother,” or “My Little Brother.” Write these on the chart paper.

2. Have students think of topics with which they are familiar, and ask them to take turns naming the topics.

3. Record each topic and the student’s name on chart paper. Ask students to contribute some of the known letters or words of the topics as you transcribe them.

4. Display the list of topics in the classroom. Title the list “Ideas for Writing; Topics I Can Write About.”

5. Read the list of topics to review for the students.

6. Encourage the students to add to this list throughout the school year.

Provide each student with his or her own topic sheet to compose a personal list of topics for writing. (A sample topic sheet is provided on the next page.) 

WRITING Strategy ( Focus on the Topic

Related Standard(s) of Learning
K.11, 1.12, 2.11, 2.12, 3.9, 310, 3.11
Overview of the strategy
This strategy asks the students to take a closer look at their writing and ask the important question: “Did I stay on topic? The teacher guides the students through this task by using books, writing samples from students, or his/her own writing as a model. The students are asked to focus on a piece of their writing to determine if they have focused only on the chosen topic or wandered off-topic.

Strategy procedure
1. Introduce the strategy by showing the students a well-known book that is well-focused.

2. Ask the students to predict what the book is about. Read the story to the students to check their predictions.

3. Lead a discussion of the book to determine if the author stayed on topic or drifted off of the topic.

4. Display a writing sample in which the writer meanders from one topic to another.

5. Model revising the piece of writing by drawing a line through the parts that do not support the topic.

6. Ask the students to look at their current pieces of writing more closely to decide if they stayed on topic. If they did not, ask them to draw a line through the parts that do not fit.

7. Assist the students in small groups or individually as they focus on their writing for revision. Many beginning writers will not want to re-work their writing and will need extra support from the teacher to look for the parts that do not support the topic.

8. Extend the strategy lesson by teaching the students to work in small groups or pairs to read their writing, check to see if they stayed on topic, and assist each other with this revision process.

Sources
· L. Dorn and C. Soffos, Scaffolding Young Writers: A Writers’ Workshop Approach (Portland, Maine: Stenhouse Publishers, 2001).

· R. Fletcher and J. Portalupi,  Craft Lessons: Teaching Writing K-8 (Portland, Maine: Stenhouse Publishers, 1998).

WRITING Strategy ( Putting in Punctuation

Related Standard(s) of Learning
K.11, 1.12, 2.12
Overview of the strategy
Emergent and beginning writers need direct instruction in learning to punctuate their writing. The best way to learn this skill is by using the students’ own writing. This strategy helps writers take a second look at a piece of writing to determine if all of the punctuation is in place and the ways in which punctuation enhances meaning. This strategy works best if the teacher has previously modeled appropriate types of punctuation through Morning Messages or other writing.

Strategy procedure
1. Select a piece of student writing that needs punctuation, and transfer it to a transparency. Ask the student if you may share his or her writing with the class.

2. Gather the students around the overhead projector. Invite the student who wrote the piece to read it to the class.

3. Ask the students to pay close attention to where the student’s voice pauses or stops in reading. Point out to the students that this is probably a place where punctuation is needed.

4. Ask the students for suggestions to correctly punctuate the sentences. Assist the student to place the appropriate punctuation behind the sentences.

5. Ask the students to reread the story with the correct punctuation. Discuss with the students how punctuation assists the reader in understanding the meaning of the writing.

6. Encourage the students to reread a piece of writing that needs editing for punctuation. Instruct them to listen to where their voice pauses or stops to determine where punctuation needs to be placed.

7. Alternatively, place the students in small editing groups to listen to each other’s writing and assist each other in editing for punctuation.

Source
· L. Dorn and C. Soffos, Scaffolding Young Writers: A Writers’ Workshop Approach (Portland, Maine: Stenhouse Publishers, 2001).

WRITING Strategy ( Capitalization: A Way to Begin a Sentence

Related Standard(s) of Learning
K.11, 1.12, 2.12
Overview of the strategy
In order for young writers to understand capitalization, they need to understand that a sentence is a complete thought and that punctuation comes at the end of the sentence. Examples of this are everywhere. The teacher can share examples from books, newspapers, etc. and place an example on a transparency. In doing this, the teacher prepares the students to observe that capital letters begin a sentence.

Strategy procedure
1. Copy a section of a book onto a transparency to demonstrate complete sentences. Show the students where the sentence ends with the punctuation marks. Guide the students to see that each sentence begins with a capital letter. Circle or underline the capital letters that begin each sentence.

2. Use a piece of student writing that has been previously edited for punctuation and needs to be edited for capitalization. Read the piece of writing with the class. Show them how to edit for capitalization by drawing three lines under the letter that begins each sentence. Explain that these lines will remind them to go back and edit for capitalization in their final draft.

3. Have the students apply this strategy to another piece of writing that has been edited for punctuation. Place the students in small groups to assist each other in editing for capitalization.

Source
· L. Dorn and C. Soffos, Scaffolding Young Writers: A Writers’ Workshop Approach (Portland, Maine: Stenhouse Publishers, 2001).

WRITING Lesson Plan ( My First Writings

Organizing Topic
Written Communication Skills

Related Standard(s) of Learning
K.9, K.10, K.11

Objective(s)

· The students will demonstrate the ability to write, using phonetically spelled words.

Materials needed

· Transparency of a kindergarten picture with kindergarten writing

· Big book

· Picture or drawing

· Chart paper

· Marker

Lesson procedure

1.
Select a picture or drawing made by one of the students and with which the class is familiar. Select a big book to use as an example of book writing, and choose a student-drawn picture labeled by a kindergartener from a previous year (e.g., a picture with a simple label/statement, such as, “I S A R”). The student writing should be representative of the phonetic spelling of kindergarteners.

2.
Tell the students that they can write what they want to say about a picture, and explain that there are different kinds of writing: book writing and kindergarten writing. Ask students to look at the book writing used in a big book and describe it. Allow them to identify characteristics of book writing.

3.
Show students the example of kindergarten writing. Read the label/statement (e.g., “I saw a raccoon”), and ask students if what was read says something about the picture. Have students talk about the connection between the picture and the writing.

4.
Engage students in talking about a familiar picture by asking, “Do you remember when we created this picture? Let’s talk about what we were thinking when we made it.” Have the class discuss the picture by looking at it and recalling details of its creation.

5.
Explain to the students that now they are going to write something about the unlabeled picture. As a class, discuss possible labels/statements, and decide on one that you will model write for the class.

6.
Talk with the students about what sounds they hear in the first word. Record what students say, clarifying that not everyone will always write the same letters.

7.
Once the class is finished helping you decide which letters to write for each word, lead the class in reading the label/statement.

8.
At the end of the lesson, invite students to draw a picture and write something about it. This is an activity that can be done during center time, since you do not have to guide the students.

WRITING Lesson Plan ( Drawing the Details

Organizing Topic
Written Communication Skills

Related Standard(s) of Learning
K.11, K.12

Objective(s)

· The student will demonstrate an understanding that experiences can be recorded in pictures and that pictures need details to convey an experience.

Materials needed

· Large paper

· Pencils

· Crayons

Lesson procedure

1.
Select a past class experience that was rich in active participation by the students — e.g., a field trip or a science experience. Engage students in talking about their shared experience by asking open-ended questions, such as What did you like best? or What did you see?, and prompt them to elaborate, using questions such as Can you tell me more about __________?
2.
Students then have individual time to select the portion of the experience they want to show in a drawing and are given time to draw.

3.
As students draw, walk around, observing student progress and conducting individual student-teacher conferences. After an appropriate amount of time, you may want to talk to each individually, again using open questions like, What did you like best? Can you draw that? What will you put in your drawing? These interactions should be brief and should help focus the student to begin.

4.
As students progress in their drawing, continue to conduct individual student-teacher conferences with open-ended prompts (e.g., Tell me about your drawing?). Listen for details that are told but not shown, and reflect these details back to the student: (Example: Nathan, you are telling about riding in the hay wagon. How will the audience know from looking at your picture that you were in a hay wagon?)

5.
Have students sit in a circle to share their drawings. In the circle sharing activity, each student is to choose one detail to talk about: tell the class what it is, why it was included, and anything special about how it was drawn, e.g., size, shape, color.

6.
At the end of sharing, take the time to summarize what the class did (Example: Before we leave the circle, let’s think about what we did today. First, I asked you to tell me about…. We spent a lot of time talking about … and thinking about details of what we saw and did. Then you each decided what you wanted to draw. As you drew, I stopped by your seat and asked you to tell me about what you were drawing. We looked at your drawing to see if there were some details you left out. And then we shared with each other a detail. Adding details to your drawing helps the audience better understand what you saw or did.)

Websites for fine Motor practice

http://www.wacona.com/kindergartengames/kindergartengames.html
http://www.handwritingforkids.com/handwrite/manuscript/alphabets/index.htm
http://www.schoolsparks.com/kindergarten-worksheets-
http://www.worksheetworks.com/english.html
http://www.meddybemps.com/9.700.html
http://itunes.apple.com/us/app/iwritewords-lite/id308152258?mt=8
abc_handwriting.notebook   (Notebook file)

kwritingabc.notebook   (Notebook file)

kcabinhandwriting.notebook   (Notebook file)
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